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Evidence to Impact



PLEASE TELL ME 
ABOUT YOURSELF 
IN THE CHAT BOX



WHO IS 
READING?



THE SIMPLE VIEW OF READING
   (CATTS, HOGAN, & FEY, 2003; CATTS, HOGAN, & ADLOF, 2005; HOOVER & GOUGH, 1990) 

Reading



THE SIMPLE VIEW OF READING

Reading

Word 
Recognition



WORD READING IS THE 
ABILITY TO ACCURATELY 
TRANSLATE PRINTED LETTER 
PATTERNS INTO SPOKEN 
WORDS



Laip Adjex Yeng

Zirdn’t gaked

WMRT-R Word Attack Subtest



(Dehaene, 2009)



(Dehaene, 2009)



THE SIMPLE VIEW OF READING

Reading

Word 
Recognition

Listening 
Comprehension



LISTENING COMPREHENSION IS 
THE ABILITY TO UNDERSTAND 
SPOKEN LANGUAGE



Catts, Hogan, & Adlof, 2005
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THE SIMPLE VIEW OF READING

Reading

Word 
Recognition

Listening 
Comprehension



LISTENING OR 
LANGUAGE 
COMPREHENSION?

• Used interchangeably 
because they are the 
same on construct 
(LARRC, 2017)

• But measured 
differently



LISTENING COMPREHENSION



LISTENING COMPREHENSION EXAMPLE
A Lucky Bear (from the CELF-4)
The big, black bear walked slowly through the burned-

out forest, sniffing the ground. The bear’s stomach 
growled now as he remembered eating his last meal of 
berries. That had been before he swam across the river 
and fell asleep, exhausted. Yesterday, the lightning had 
come out of the sky, and the animals had to escape 
from the fire. The bear was very hungry. Suddenly, he 
caught the faintest smell of something familiar. Could it 
be acorns? The scent led the bear to a hole under a 
fallen tree.



QUESTIONS
•What happened to the forest?

•Why was the bear sniffing the ground?

•What had the bear last eaten?

•What did the bear do after he swam across the river?

•What do you think the bear was going to do with the 
acorns? 



LISTENING COMPREHENSION 
QUESTIONS

• Literal interpretation – information found in text
• Inferences – connect what is found in the text 
with experience
• Sequential information
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AN EXAMPLE
Word reading without listening comprehension



   Sally first let loose a team of gophers.  The plan 
backfired when a dog chased them away.  She then 
threw a party but the guests failed to bring their 
motorcycles.  Furthermore, her stereo system was not 
loud enough.  Obscene phone calls gave her some 
hope until the number was changed.  It was the 
installation of the blinking neon lights across the street 
that finally did the trick.  Sally framed the ad from the 
classified section and now has it hanging on her wall.



1. Where did Sally put the gophers?

2. Why did Sally want the guests to bring 
their motorcycles?

3. What did the ad say?
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“We hear and 
apprehend only 
what we already 
half know”

Henry David Thoreau



John was on his way to school. He was terribly worried about the mathematics lesson.



WHO IS JOHN?



https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4681499/

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4681499/


SIMPLE VIEW CONCLUSIONS

•Both components need to be considered 
when thinking of “reading” 

(Hogan et al., 2014)



A NOTE ON THE ‘READING WARS’
(CASTLES, RASTLE, & NATION, 2018)

Whole language focused on stimulating language 
comprehension…but whole language is not an evidence-
based approach to teach word reading (3 cuing)

WR LC RC



WWW.SEEHEARSPEAKPODCAST.COM



WHAT’S LANGUAGE GOT 
TO DO WITH IT? 



LANGUAGE

LANGUAGE

Phonology

Grammar 
& 

Semantics
Pragmatics

Word Reading

Listening 
Comprehension

Form = sounds

Use = social

Content = vocabulary 
& grammar

Hogan, The Reading League Journal, 2022



LANGUAGE IS VERY IMPORTANT!
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Word 
Recognition

Listening 
Comprehension

Reading 
Comprehension

.68 (.51) .67

.83 (.93) .78

NS

LARRC. (2015). Learning to read: 
Should we keep things simple? 
Reading Research Quarterly, 50, 151-
169.



See Scarborough, H. S. in Neuman, S.B. & Dickinson, D. K. (2001). 
Handbook of Early Literacy Research. New York: Guilford Press.

Chat with Dr. Scarborough: 
https://www.youtube.com/watch?v=83tfzOFpBak&feature=youtu.be

https://www.youtube.com/watch?v=83tfzOFpBak&feature=youtu.be
https://www.youtube.com/watch?v=83tfzOFpBak&feature=youtu.be


SUBGROUPING POOR READERS

•Poor readers are not all the same…

• Simple view can be used to subgroup poor 
readers based on individual differences



POOR READER SUBGROUPS 



POOR READER SUBGROUPS
(CATTS, HOGAN, & ADLOF, 2005; CATTS, HOGAN, & FEY, 2003)
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•Dr. W. Pringle 
Morgan, reported 
characteristics in 
a young patient 
who had never 
learned to read



PERCY F.
• Dr. Morgan, 1896, wrote about a 14 year old boy
• “He has always been a bright and intelligent 

boy…..
• “His great difficulty has been- and is now- his 

inability to read.”
• “…..in spite of this laborious and persistent 

training, he can only with difficulty spell out words 
of one syllable…..”
• “I might add that the boy is bright and of 

average intelligence in conversation. His eyes 
are normal….and his eyesight is good.”

50



WORD BLINDNESS
•Dr. Morgan noted “word-blindness” as 
a developmental disorder found in 
children that are otherwise healthy

51



SAMUEL ORTON

52

“Word Blindness in School Children” (1925)
• Examined 1000+ children in Iowa 
• Orton thought prevalence rate was 

much higher than what was currently 
reported (1:1000)
• “somewhat over 10% of the total school 

population” (Orton, 1939, p. 59) had reading 
disabilities

• Dyslexia on a graded continuum with 
no clear diagnostic between individuals
• Severity could vary but all individuals had 

the same underlying word reading 
deficiency



DYSLEXIA AS A LANGUAGE DISORDER

•Orton was also one of the first to consider 
dyslexia as “part of a larger set of 
developmental language disorders” 

 (Catts & Kamhi, 1999)
•Noted many with reading problems also 
had history of language problems

53



•Dyslexia is one kind of language-based 
problem that can fall anywhere on the 
spectrum of annoyance to severe 
limitation. It affects more than reading 
and is usually experienced for life. It is 
more common than any other kind
of learning disability. And, it responds to 
expert, informed instruction- the 
provision of which remains our greatest 
challenge

 (Moats, 2008)
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DYSLEXIA IS A WORD-READING DEFICIT



FACTS ABOUT DYSLEXIA 

• A person is born with dyslexia, persists across the lifetime
• Cuts across SES and other disorders
• Brain difference
• Key deficits in phonological (sound) and orthographic 

(letter) processing
•Many laws require early screening 
(Snowling, 2019)



EARLY IDENTIFICATION 
OF DYSLEXIA

57



EARLY SIGNS OF RISK FOR DYSLEXIA
§ Family history of reading or language impairment
§ Difficulty learning the letter names and sounds
§ Reversal errors vs. substition errors

ú “aminal” for animal rather than “wabbit” for 
rabbit

§Consistent use of unusual or 
nondevelopmental errors

§Multisyllabic words especially difficult
(Catts, 1986; 1989; Dodd, et al., 1995; Magusson & 

Naucler, 1990, Larrivee & Catts, 1999; Leitao & 
Fletcher, 2004)

58



NOT EARLY SIGNS OF DYSLEXIA

• Reversing letters when writing
• This is typical till ~2nd grade

• Common errors on long words
• pasketi (spagetti)

59



IQ – WORD READING LINK

§ Example case

ú 1: Child didn’t meet IQ discrepancy in 2nd grade
  Word reading = 80 standard score
  Full scale IQ = 92

§ Could the child’s IQ be lower because of lack of knowledge gained through 
reading experience? 

§ Without help, the word reading scores will likely lower and the child will show 
discrepancy next year. 
ú Crucial services delayed by a year!

60



RTI 
(THE END OF IQ DISCREPANCY?)

§ Neuroscience adds strong evidence to converging behavioral work showing 
that dyslexia is independent of IQ

H. Tanaka, J.M. Black, C. Hulme, L.M. Stanley, S.R. Kesler, S. Whitfield-Gabrieli, A.L. Reiss, J.D. Gabrieli, F. 
Hoeft. The brain basis of the phonological deficit in dyslexia is independent of IQ. Psychol. Sci., 22 (2011), 
pp. 1142-1451, 10.1177/0956797611419521

§ Currently, Response to Intervention (RTI) is alternative way to diagnose 
reading problems 

61



RESPONSE TO INTERVENTION

• Measurement of early pre-reading skills

• Monitor progress in learning skills

• Those who don’t learn at the same rate as others will receive services

• No IQ scores used in RTI

62



SCHOOL-BASED
PROCESS TO IDENTIFY THOSE WHO NEED SUPPORT

Evidence-Based 
Classroom Reading 
Instruction (Tier 1) 

Quality Small group 
support 
(Tier 2)

IEP (Tier 3)

Screening of 
all  (Tier 1) 

Progress Monitoring
(Tier 2)

Testing 
(Tier 3)



RESOURCES
Video: https://dyslexicinsight.com/videos-explaining-
dyslexia/
Dyslexia Foundation Webinars
https://dyslexiafoundation.org/
International Dyslexia Association (IDA)
https://dyslexiaida.org/
The Reading League
https://www.thereadingleague.org/
What SLPs need to know about dyslexia
https://academy.pubs.asha.org/2018/10/lshss-clinical-
forum-what-slps-need-to-know-about-dyslexia/

https://dyslexicinsight.com/videos-explaining-dyslexia/
https://dyslexicinsight.com/videos-explaining-dyslexia/
https://dyslexiafoundation.org/
https://dyslexiaida.org/
https://www.thereadingleague.org/
https://academy.pubs.asha.org/2018/10/lshss-clinical-forum-what-slps-need-to-know-about-dyslexia/
https://academy.pubs.asha.org/2018/10/lshss-clinical-forum-what-slps-need-to-know-about-dyslexia/


HOT OFF THE PRESS! 
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DEVELOPMENTAL LANGUAGE DISORDER

•Developmental Language Disorder is when a 
child or adult has difficulties talking and/or 
understanding language



THE FACTS ABOUT DLD

•A person is born with DLD, persists across the lifetime
•Cuts across SES and other disorders
• Brain difference
• Hallmarks are difficulty learning new words and 

remembering them (vocabulary) and grammar 
learning & use

 (McGregor, 2020)



A STORY

DD
Developmental 
Delay

SLD
Specific 
Learning 
DisabilityCommunication 

Impairment

CI
Where does DLD fit? 

Developmental Language Disorder
Diagnosis

Labels used to qualify for services



DLD FACTS

https://radld.org/wp-
content/uploads/2019/04/
DLD-Fact-Sheet-English.pdf
• Translated in 20 

languages!!!
https://radld.org/about/dl
d/dld-fact-sheet/

https://radld.org/wp-content/uploads/2019/04/DLD-Fact-Sheet-English.pdf
https://radld.org/wp-content/uploads/2019/04/DLD-Fact-Sheet-English.pdf
https://radld.org/wp-content/uploads/2019/04/DLD-Fact-Sheet-English.pdf
https://radld.org/about/dld/dld-fact-sheet/
https://radld.org/about/dld/dld-fact-sheet/


MYTHS ABOUT DLD 
(HTTPS://DLDANDME.ORG/MYTHS-ABOUT-DLD/)

https://dldandme.org/myths-about-dld/


MYTHS ABOUT DLD 
(HTTPS://DLDANDME.ORG/MYTHS-ABOUT-DLD/)

https://dldandme.org/myths-about-dld/


HOW DOES LANGUAGE DEVELOPMENT 
PROGRESS IN CHILDREN WITH DLD?

https://cldp.ku.edu/sites/cldp.ku.edu/files/docs/
OpenAccessE-BookOctober2018.pdf

Mabel Rice: A train leaving the station late…the 
trajectory and sequence is very similar, but there 
are persistent delays

https://cldp.ku.edu/sites/cldp.ku.edu/files/docs/OpenAccessE-BookOctober2018.pdf
https://cldp.ku.edu/sites/cldp.ku.edu/files/docs/OpenAccessE-BookOctober2018.pdf


WHY? DLD IS DEVELOPMENTAL 

Late Talker

Immature 
Grammar

Difficulty 
connecting 
sentences 
together to 
tell 
cohesive 
story

Toddlers

Pre-K/K

Elementary



GROWING WITH DLD

• https://www.youtube.com/watch?v=ooORu9vVBpE

https://www.youtube.com/watch?v=ooORu9vVBpE


Reading

Word 
Recognition

Listening 
Comprehension

Dyslexia DLD
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Catts, Hogan, & Adlof, 2005



Question
Is dyslexia a language disorder?

? 



LANGUAGE

LANGUAGE

Phonology

Grammar 
& 

Semantics
Pragmatics

Dyslexia
Developmental 
Language 
Disorder



https://www.ncbi.nlm.nih.gov/pubme
d/30458538

https://www.ncbi.nlm.nih.gov/pubmed/30458538
https://www.ncbi.nlm.nih.gov/pubmed/30458538


Take home messages
• Children with dyslexia have a deficit in 

word reading, ranging from mild to severe
• Children with DLD have a deficit in 

language, ranging from mild to severe
• 50% of children with DLD have dyslexia
• Both children with dyslexia and DLD have 

language deficits, but their language 
deficits are different. 
• Almost all poor readers have some 

early speech and language delays.
(Adlof & Hogan, 2018) 

DYSLEXIA VERSUS 
DEVELOPMENTAL 
LANGUAGE 
DISORDER 



SIMPLE VIEW 
ACROSS 
DEVELOPMENT



Language and Reading Research Consortium (LARRC) and Chiu, Y. D. (2018). The Simple
View of Reading across development: the prediction of grade 3 reading comprehension by 
prekindergarten skills. Remedial and Special Education, 39(5), 289-303.



Komesidou & Hogan, 2020, IDA perspectives



IMPLICATIONS OF LONGITUDINAL 
DATA ON SIMPLE VIEW

• Separate skills
•Need to stimulate both
•Early identification of both word reading and 
listening comprehension

87



WHY ISN’T DLD 
BETTER KNOWN? 



WHY ISN’T DLD BETTER KNOWN? 

It affects approximately 1 in 10 children! (Tomblin et al., 1997)

Maybe because…
• Language is hard to explain
• Language difficulties are easier to conceal, and misunderstood
• Language development is not well understood

• Kids don’t ‘catch up’ by waiting another year, instead Mathew effect kicks in
• Late talkers confuse matters (~25% go on to have DLD)
• Language has been the domain of SLPs.
• It has been called by many names: https://dldandme.org/terminology/

https://dldandme.org/terminology/




DLD ADVOCACY

Karla McGregor et al, 2020: 
https://pubs.asha.org/doi/full/10.1044/2019_PERSP-19-00083

Karla McGregor 2020: 
https://pubs.asha.org/doi/full/10.1044/2020_LSHSS-20-00003

https://pubs.asha.org/doi/full/10.1044/2019_PERSP-19-00083
https://pubs.asha.org/doi/full/10.1044/2020_LSHSS-20-00003


https://radld.org/usa/

https://radld.org/wp-content/uploads/2022/11/DLD-
A-guide-for-parents-and-families-2.pdf



DLDANDME.ORG





Developmental 
Language Disorder 

(DLD) Awareness Day 
Oct 18, 2019

radld.org

2020: Oct 16
2021: Oct 15
2022: Oct 14



SEEHEARSPEAKPODCAST.COM

• History of DLD
• Awareness campaigns for 

DLD
• DLD & Working Memory
• DLD & ADHD
• A parent’s perspective on 

DLD



WHEN IS DLD IDENTIFIED?

What percentage of children with DLD are identified 
as having language difficulties in Kindergarten?

1. 90%
2. 75%
3. 50%
4. 20%



DLD: COMMON, BUT HIDDEN, DISORDER
• Only ~20% of children with DLD are identified in early childhood / early elementary school 

(see Adlof & Hogan, 2019 for review)
• Who is identified? (Wittke, Spaulding, & Schechtman, 2013)

• Those with executive functioning deficits
• Those who have mothers with high SES

• Long term impact of having DLD (with lack of validation…and education)
• Low self esteem
• Shame
• Unable to negotiate with language 
• Reading deficits…which lead to knowledge deficits
• Juvenile delinquency
• Higher rate of sexual assault

Lieser AM, Van der Voort D, Spaulding TJ. You have the right to remain silent: The ability of adolescents with 
developmental language disorder to understand their legal rights. Journal of Communication Disorders.
http://pamelasnow.blogspot.com/2018/06/behaviour-as-form-of-communication.html
https://www.gse.harvard.edu/news/19/12/harvard-edcast-bringing-hidden-language-disorder-light

http://pamelasnow.blogspot.com/2018/06/behaviour-as-form-of-communication.html
https://www.gse.harvard.edu/news/19/12/harvard-edcast-bringing-hidden-language-disorder-light


“Adults with a history of DLD 
who received targeted 
intervention during their school 
years reported less contact 
with their local police service 
compared with AMPs at age 
24.”

“There is a need for early 
identification of children with 
DLD. Early intervention aimed 
at ameliorating such 
difficulties could possibly have 
distal outcomes in relation to 
offending.”



WHY ISN’T DLD CAUGHT EARLIER IN SCHOOLS?

https://dldandme.org/school-language-screening/



‘READING’ CHANGES 
OVER TIME

The Simple View is not so 
simple….



Reading Comprehension

Word 
Recognition

Listening 
Comprehension

‘READING’ CHANGES OVER TIME
(CATTS, HOGAN, & ADLOF, 2005)



Reading Comprehension

Word Recognition

Listening 
Comprehension

‘READING’ CHANGES OVER TIME
(CATTS, HOGAN, & ADLOF, 2005)



RESULTS: CHANGE OVER TIME
104

Word 
Recognition

Listening 
Comprehension

Reading 
Comprehension

.81 (.48) .48

.22 (.57) .60

G1  G2  G3

LARRC. (2015). Learning to read: 
Should we keep things simple? 
Reading Research Quarterly, 50, 
151-169.



105

WRMT-R – PASSAGE COMPREHENSION
Grade 1 and below:

The boy has a cap on his _______ 
(with a picture of a boy walking with a cap on his head)
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WRMT- R – PASSAGE COMPREHENSION
Grade 4 starting point:
The can of paint is nearly full. Susan will use it 
to _______ the walls (paint and cover are 
correct)

As soon as Tony tried to say anything, he 
would feel the other children looking at him. 
His face would get red, and the _____ 
wouldn’t come out. (words, truth, sentence, 
question, answer are correct)



Catts, Hogan, & Adlof, 2005



Catts, Hogan, & Adlof, 2005
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MOST LATE EMERGING POOR 
READERS ARE ACTUALLY 

LATE IDENTIFIED 
Catts et al., 2012; Petscher et al, 2017



Komesidou & Hogan, 2020, IDA perspectives



https://journals.sagepub.com/doi/full/10.1177/2372732219839075



EARLY 
SCREENING 

FOR DLD
https://tinyurl.com/screen4DLD

https://charts.intensiveinterventio
n.org/chart/academic-screening

https://tinyurl.com/screen4DLD
https://charts.intensiveintervention.org/chart/academic-screening
https://charts.intensiveintervention.org/chart/academic-screening


OPEN SOURCE GOOGLE DOC



• https://charts.intensiveintervention.org/ascreening

Tools Charts:
Screening 
Progress 
Monitoring

Also..intervention





DYSLEXIA: AN OUNCE OF PREVENTION 
IS WORTH A POUND OF DIAGNOSIS 

HTTPS://PSYARXIV.COM/NVGJE

https://psyarxiv.com/nvgje


KNOWLEDGE TO WORK



HOW IS DLD DIAGNOSED? 

• Both expressive (producing language) and receptive 
(understanding) tests

• Some examples:
• Recalling Sentences
• Formulating sentences
• Picking pictures that go together
• Retelling a story

• Vocabulary tests are less sensitive, especially the PPVT



DLD DIAGNOSTICS TOOLBOX
HTTPS://WWW.UWO.CA/FHS/LWM/NEWS/2020/06_24_BLOGINTRODUCTION.HTML



Assessment of dyslexia involves individual testing, most often provided by a 
team of qualified professionals who have had extensive clinical training in 
assessment as part of a graduate degree program. Professional clinicians who 
assess Specific Learning Disabilities (SLD) and dyslexia may have M.A., M.S., 
M.ED., Ed.D., or Ph.D. degrees in Education, Reading, Speech Language 
Pathology, School Psychology, Psychology, or Neuropsychology. Evaluation by a 
medical doctor is not required for assessment or identification of SLD or dyslexia.

IDA Fact Sheet on Assessment for Dyslexia:
https://dyslexiaida.org/dyslexia-assessment-what-is-it-and-how-can-
it-help-2/

https://dyslexiaida.org/dyslexia-assessment-what-is-it-and-how-can-it-help-2/
https://dyslexiaida.org/dyslexia-assessment-what-is-it-and-how-can-it-help-2/


5;9, KINDERClinical Evaluation of 
Language 
Fundamentals – 5th 
Edition (CELF-5)

Standard 
Score

(mean = 100, 
standard 

deviation of 
15)

Sentence 
Comprehension 

Subtest
9

Word Structure Subtest 6
Formulated Sentences 

Subtest 3
Recalling Sentences 

Subtest 8
Core Language Score 80

Woodcock-
Johnson Tests of 
Achievement – 4th 
Edition (WJ-IV) 

Standard 
Score

(mean = 100, 
standard 

deviation of 
15)

Letter-Word 
Identification 

Subtest
77

Does this child have DLD? Dyslexia?



5;4, KINDERClinical Evaluation of 
Language 
Fundamentals – 5th 
Edition (CELF-5)

Standard 
Score

(mean = 100, 
standard 

deviation of 
15)

Sentence 
Comprehension 

Subtest
12

Word Structure Subtest 12
Formulated Sentences 

Subtest 10
Recalling Sentences 

Subtest 12
Core Language Score 109

Woodcock-
Johnson Tests of 
Achievement – 4th 
Edition (WJ-IV) 

Standard 
Score

(mean = 100, 
standard 

deviation of 
15)

Letter-Word 
Identification 

Subtest
82

Does this child have DLD? Dyslexia?



5;9, KINDERClinical Evaluation of 
Language 
Fundamentals – 5th 
Edition (CELF-5)

Standard 
Score

(mean = 100, 
standard 

deviation of 
15)

Sentence 
Comprehension 

Subtest
9

Word Structure Subtest 6
Formulated Sentences 

Subtest 3
Recalling Sentences 

Subtest 8
Core Language Score 80

Woodcock-
Johnson Tests of 
Achievement – 4th 
Edition (WJ-IV) 

Standard 
Score

(mean = 100, 
standard 

deviation of 
15)

Letter-Word 
Identification 

Subtest
101

Does this child have DLD? Dyslexia?



Word 
reading 

Comp 
Lang Test

Speech 
sound 
prod

Reading 
Fluency

Reading 
and 

Listening 
Comp

Social 
Skills

ADHD



WHAT ABOUT CHILDREN 
WHO ARE MULTILINGUAL?



PROGRESS MONITORING

•Measures response over time

•Requires equated test difficulty



NARRATIVE LANGUAGE 
MEASURES

•Short narratives based on common 
experiences for young children in the US
•Equated on:
• Story Grammar 
• 108-110 words



https://www.languagedynamicsgroup.com/products/cubed/cubed_download/
http://www.trinastoolbox.com/

https://www.languagedynamicsgroup.com/products/cubed/cubed_download/


LEARNING TASKS
•How well children learn words from text
• The effort required to teach children 
•Dynamic assessment in a short period of time
•Converging evidence

Fiestas & Peña (2018)





Komesidou & Hogan, 2020, IDA perspectives



ATTEND TO BOTH WORD READING 
& LANGUAGE COMPREHENSION

Evidence-Based 
Classroom Reading 
Instruction (Tier 1) 

Quality Small group 
support 
(Tier 2)

IEP (Tier 3)

Screening of 
all  (Tier 1) 

Progress Monitoring
(Tier 2)

Testing 
(Tier 3)



#GOALS – MUCH MORE WORK TO BE DONE
1. routine screening (and testing) for word reading 
difficulties (dyslexia) and language comprehension 
difficulties (DLD) in early grades, 
2. evidence-based instruction in both word reading 
and language comprehension for all children,
3. developmentally appropriate instruction across the 
grades,
4. Build an understanding of neurodiversity



DYSLEXIA DIAGNOSIS: 
NOW WHAT?
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WORD READING TREATMENT

• Systematic
• Explicit
• Intensive
• Focus on letter-sound correspondences and word study of patterns

• Tiers need to connect
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§Dyslexia is a lifelong disability
ú Slower reader
ú Spelling problems
úDifficulty remember phonologically-

based information
  Names
  New longer words
  Learning a second language
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THE ROLE OF THE SLP IN 
READING ASSESSMENT 
AND INTERVENTION

139



THE ROLE OF THE SLP

• In 2001, ASHA asserted the role of the SLP 
in the diagnosis and treatment of those 
with reading disabilities including dyslexia
• Roles and Responsibilities of Speech-

Language Pathologists With Respect to 
Reading and Writing in Children and 
Adolescents [Position Statement]. Available 
from www.asha.org/policy. 

• Since that time, SLPs have become 
valuable members of literacy teams that 
assess and treat persons with 
dyslexia…and DLD comprehension 

140



THE ROLE OF THE SLP

• SLPs have traditionally played a part in reading disabilities of 
individuals in a rehabilitation setting (i.e., TBI, aphasia, etc.) 
• Why would we not contribute in the assessment and 

treatment of children with reading disabilities that are 
acquired naturally?
• Language in school is written language
• To affect change in child, must focus on written language 

outcomes

But what about large caseloads!
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HOW DO WE FIT IT ALL IN? 

•Collaborate with teachers
• Join literacy teams
•Consult on screenings, RTI, and diagnostic 
evaluations
• Provide in-service trainings
•Add just one reading goal for each of your clients
*What have you done?



SPECIAL ISSUE ON 
DYSLEXIA IN 
LANGUAGE, SPEECH, 
HEARING SERVICES IN 
SCHOOLS, 2018

https://academy.pubs.asha.org/2018/10/lshss-
clinical-forum-what-slps-need-to-know-about-
dyslexia/



ATTEND TO BOTH WORD READING 
& LANGUAGE COMPREHENSION

Evidence-Based 
Classroom Reading 
Instruction (Tier 1) 

Quality Small group 
support 
(Tier 2)

IEP (Tier 3)

Screening of 
all  (Tier 1) 

Progress Monitoring
(Tier 2)

Testing 
(Tier 3)



5 key malleable factors



https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article
=1079&context=specedfacpub



ACCESS TO LESSONS
• Pre-K to Grade 3 
https://larrc.ehe.osu.edu/
-click read ‘curriculum download’ button on upper right side

Middle & High School
https://www.meadowscenter.org/library/resource/pact-plus-sample-
lessons

Middle & High School
http://stari.serpmedia.org/index.html

https://larrc.ehe.osu.edu/
https://www.meadowscenter.org/library/resource/pact-plus-sample-lessons
https://www.meadowscenter.org/library/resource/pact-plus-sample-lessons
http://stari.serpmedia.org/index.html


https://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=WWCPGLit21



HOW TO HELP CHILDREN WITH DLD IN 
IN THE SCHOOLS

(CURRAN & HOGAN, 2021)

• Look for DLD (screening & follow-up testing)
• Need for Implementation Science
• Label to qualify for services vs DLD diagnosis 

• Talk about DLD
• Advocacy
• Focus on acceptance of individual differences 

(neurodiversity)
• Collaborate with the SLP to increase quality language 

input in the classroom
• Support peer relationships (neurodiversity)





IN THE CLASSROOM

• Face the child
• Make clear, explicit statements
• Repeat and rephrase key 

instructions
• Use multimodal supports
• Allow extra time to process 

language
• Ask child to repeat instructions

• Breakdown larger information into 
chunks

• Use visually distinct sections
• Use graphics and icons
• Provide key definitions
• Have questions and text on same 

page



HTTPS://WWW.THEREADINGLEAGUE.O
RG/WHAT-IS-THE-SCIENCE-OF-

READING/



IMPLEMENTATION SCIENCE

https://www.mghihp.edu/healthcare-
leadership/cpd/implementation-science-all-power-
partnerships



THANK YOU & GOOD LUCK! 
CHANGE THE WORLD 

ONE CHILD AT A TIME… 

Email: thogan@mghihp.edu
Twitter: @tiffanyphogan
Web: http://www.mghihp.edu/sail-lab/
Facebook: sailliteracylab
Instagram: @seehearspeakpodcast
Podcast: seehearspeakpodcast.com
DLD information: dldandme.org


